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Abstract 
This research aims at finding out what kind of precautions are taken in line with the teaching-learning process and 
how these are realized at state primary schools. 
As for methodology of this research, the participant teachers were observed in different classes. The teachers’ 
precautions in order to organizing and managing instruction in their class were investigated by means of observing 
their strategies at three periods: pre-while-post phases of the class. Organizing and managing instruction has based on 
the identification of target behaviours and teaching tools, actual teaching, receiving feedback, revising, summarizing, 
evaluation and reinforcement activities. Organizing and managing instruction is one of the ways for establishing and 
keeping the class organization. It can also be defined as an integration of teaching environment and 
learning experiences. It has been found out that the participant teachers of this research have lacked of management 
skills of teaching activity. 
© 2009 Elsevier Ltd. 
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Introduction 
Classroom management can be regarded as an integration of all factors related to classroom 
organization with the aim of creating a safe and well-established learning environment. In other words, it 
is a simultaneous activation of available teaching sources and students in order to achieve the class 
objectives. Therefore; an effective classroom management is required for both students’ development and 
educational objectives.  
Classroom management has an objective. It not only facilitates teaching but also increases teaching 
time, supports warm and reinforcing classroom atmospheres. Also, it prevents students’ inappropriate 
behaviours and supports an environment which help appropriate behaviours emerge.  
One of the ways for establishing and settling down the class control is managing instruction. The 
management of instruction has been defined as an integration of teaching environment and learning 
experiences in line with the objectives. In other words; methodology of teaching is a wholeness of related 
processes. Identification of target behaviours and teaching tools, teaching, receving feedback, rehearsals, 
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summarizing, evaluation and reinforcement are some activities within these processes (Aydın, 2000, 
Baúar, 1999, Burden, 1995). 
Teachers are expected to instruct in a way that they organise the class activities effectively. The most 
influential factor on the quality of teaching process is the use of efficient teaching strategy in line with the 
actual conditions. The main measure on that quality is to identify who is more efficient in this teaching-
learning process. For a successful teaching process, students are expected to be efficient. A learner-
centered approach is a significant factor as it allows beneficial activities such as identification of 
objectives, classification of knowledge, preparation of materials, choice of appropriate methods and 
techniques and preparation of assessment criteria. Traditional and modern teaching approaches have 
differed from each other in terms of the teaching strategies that they are based on. Traditional approaches 
have reinforced competitive learning atmospheres, whereas modern approaches have favoured of 
cooperative learning environments. Competitive learning causes conflicts, problems and divisions among 
students but cooperative learning leads group relationships and class climate in a positive manner (Aydın, 
2000,  Kagan, 1992, Slavin, 1989, 1990). 
It is very important to support student integration into teaching environment. A good plan and 
organization can be said to direct students to concentrate on their tasks regularly and to volunteer for the 
individual control and class organization.  A well-planned teaching is also helpful in keeping the class 
control. According to Kounin; group-centered teaching can be defined as all students’ or all groups’ 
concentration on a specific theme (Laslett and Smith, 1984; cited in Aydın, 2000). In order for a 
successful group-centered teaching, teachers should be aware of their students’ expectations and needs 
and they should give regular feedbacks to their students at every phase of a course. In addition to that; 
they should anticipate students’ possible problems and take required precautions. Then, they should prefer 
different teaching methods and techniques among activity transitions. Lastly, they should reinforce 
balanced class participation among students.  
Based on these, teaching and management should be taken into consideration simultaneously. The 
class time when the student is not on the task should be decreased by leading him to be active, so there 
will not be time for him to cause inappropriate behaviours. Well-organized class activities are helpful in 
developing teaching models which reinforce ‘working and busy student’. They also decrease problems in 
effective class management by supporting systematic attitudes in classes (Cangelosi, 1998; cited in 
Turanlı, 1995). 
There are some inter-relevant factors in a classroom atmosphere such as preparation of educational 
activities in line with students’ interests, needs, abilities and available equipments, distribution of 
teaching process, effective use and choice of teaching materials. Not knowing what to do and what will 
happen influence future behaviours and actions negatively. If teachers implement their classes as in a 
learner-centered manner and as students are informed about the objectives, this results in motivated 
students and more meaningful courses. It is more probable to come across inappropriate behaviours in a 
teaching atmosphere where students do not know why they are there or what will happen and it is difficult 
to manage such a class (Aydın, 2000). 
Students’ behaviours have been affected by the clarity and understandability of classroom language 
used by teachers. Students learn to the extent they understand their teachers. As long as they do not 
comprehend what they are supposed to achieve or as long as they are confused about the instructions 
given to them, they need to ask their peers and in a way, disturb them. Effective class management allows 
the instructions to be given clearly and the transitions among activities to be used economically. Also, it 
leaves place for summarizing the course and class evaluation (Aydın, 2000, Baúar, 1999, Küçükahmet, 
1997).  
Baúar (1999) also claims that for effective and long-term learning, receiving feedback from students 
and positive reinforcement activities are important. While dealing with these, the objectives of the course, 
the level and the quality of the behaviour, students’ ages, genders and cultural characteristics should be 
taken into consideration. This leads to not only a common understanding among students but also 
consistent, democratic and fair classroom climates. In order for students’ adaptation into their school, 
their productive struggle with difficulties and for their successful character development, their motivation 
and class participation should be supported. Therefore; a course summary at the end of the class in line 
with students’ participation has been regarded as a significant factor as it motivates them for their further 
learning and it provides efficient teaching methodology.  
The purpose of the study 
This research aims at finding out what kind of precautions are taken in line with the teaching-learning 
process and how these are realised at state primary schools. 
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Method 
As for methodology of this research, the participant teachers were observed in different classes. The 
teachers’ precautions in order to organizing and managing instruction in their class were investigated by 
means of observing their strategies at three periods: pre-while-post phases of the class. Organizing and 
managing instruction has based on the identification of target behaviours and teaching tools, actual 
teaching, receving feedback, revising, summarizing, evaluation and reinforcement activities. Organizing 
and managing instruction is one of the ways for establishing and keeping the class organization. It can 
also be defined as an integration of teaching environment and learning experiences.  
The sample of the study 
This study was conducted in two private and in six state schools in the administrative district of 
Seyhan, Adana/Turkey. The socio-demographic characteristics of the schools were not taken into account. 
State schools are directed and financed by the Ministry of National Education. Each person has a right 
to attend these schools without any payments.  
Private schools are directed and financed by a profit making person or an association. Students are 
accepted in line with the school payments.  
Data collection and analysis 
The sample of this study has been constituted of the 5th grade teachers of the schools. It has been 
crucial that the participant teachers had been teaching the same class for five years. As these teachers had 
been together with the same students for five years, they would have developed different strategies or 
they would have treated their students by means of punishment.  This point has been taken as an 
independent variable in the study. Only primary school teachers who were the graduates of the 
Elementary Education Department were observed. Table 1 shows the participant teachers’ characteristics 
Table 1: Some Characteristics of Participants




Maths F 26 40 Turkish  
Turkish F 23 38 Maths 
Social Sciences F 24 34 Turkish 
Social Sciences M 20 40 Maths 
Turkish M 24 37 Science 
Science 
State School 
M 32 45 Maths 
Maths F 29 19 Social Sciences 
Turkish Private School F 30 21 Maths 
* F: Female, M: Male 
As can be seen in Table 1; eight teachers participated in the study: six participants teaching at 5th
grade of state schools and two participants teaching at 5th grade of a private school. They have been 
teaching for 20-32 years. The class population of the sample classes was convenient for the school 
standards of laboratory type school (maximum 40 students) in Turkey.  
 The data were collected by means of observation forms which were prepared about class 
management. These forms have consisted of 17 questions. The questions were based on the related 
literature. Some questions searching for personal information were also added. Following the revision of 
literature, a preliminary version of the observation form was presented to some specialists. Then, taking 
into their suggestions, the last version of the observation form was finalized. During observation sessions, 
the questions in the form were considered. However; other events that were not included in the 
observation form were completely recorded by an audio-recorder.  
 The content analysis was conducted on the obtained data, so some overall concepts and 
relationships were decided and presented. Firstly, the data based on 8 teachers’ double-observations were 
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transferred into the computer. Then, these data were analyzed with the aim of identifying main categories. 
  
A) Warm-up:  
1. Control at the beginning of the course 
2. Starting the class, attention-getting, informing about the class objectives 
B) Presentation 
1. Keeping eye-contact with all students and being active 
2. Some tips for class participation 
3. Responses during interaction with students  
4. Transitions among class activities 
5. The manner of calling  
6. Encouraging  
7. Reinforcement use 
C) Finalizing  
1. The way of finishing the class-summarizing 
2. Preparation for the next class 
3. Leaving the class 
The observation results were coded in line with these categories as noted above. When necessary, 
some reorganizations were done by means of short explanations. Each participant teacher’s classroom 
behaviours was re-written in order to help the description process of the data. Finally, the data from 8 
teachers were gathered and identified.  
Findings 
In this research, what sort of precautions are taken by primary school teachers in the process of 
teaching-learning and how these work are investigated. The data were given below under the sub-titles of 
“Warm up”, “Presentation”, and “Finalizing”.  
Warm up 
The participant teachers have said that in the very first phase of their classes, they provide class 
control by speaking up, making students stand up or continuing the class. Only in one class, the class 
leader kept a note of noisy students and gave this list to the teacher. When the teacher came into the class, 
she was not interested in the students. Instead, she was warning her students and giving some advice 
angrily. “In the first five minutes of the class, she was calling the students whose names were in the list 
and she was asking them why they were naughty”.  
While the teachers started their classes, they used some techniques in order to raise students’ attention 
such as telling a joke, singing, giving some information about the main subject, relating the theme to class 
objectives or doing nothing (4 teachers):  
“While the students were preparing the class materials, the teacher started to sing “Akdeniz 
Akúamları”. The students also started to sing with their teachers. Meanwhile, the song was being sung, 
the class materials were being put on the board or other related places, some figures were being drawn. 
The class was started by instructions which were simplified according to students’ comprehension level”.  
“The teacher entered the class and after she said “good morning”, she started telling a joke without 
any warnings. She made the students complete the joke and wanted them to give examples from their real-
life experiences.” 
“The teacher is not teaching. Instead, she is making her students tell the subject matter which was 
given as a homework the previous day.” 
“As soon as the teacher entered the class, she continued to tell the subject matter. With the course 
book in her hand, she was talking without any stops.” 
“In order to raise students’ interests into the reading passage in the Turkish course, the teacher gave 
examples from the Social Sciences Course. She asked related questions”. 
Following this warm-up, the teachers generally tried to motivate their students for class participation.  
In order to do this, they asked questions to the students about the subject matter. However; as the students 
were not given sufficient time to think about the questions, the same students answered the questions. As 
well as lack of precautions for students’ active class participation, the students were not given individual 
help. Especially at math classes, nothing was done for the students who could not solve the problems. 
One teacher left these students deserted by saying “I will ask a starry question”. 
 “The teacher directed a question to her students in order to see whether they understood the subject 
matter: -Do you want me to ask you a starry question?- As she did not receive a positive response, she 
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continued her teaching and repeated her question. When she got the positive response, she asked her 
starry question and gave the students one minute. The students who thought that they were not able to 
solve a starry question neither wrote the question nor listened to their teacher”.  
In another class, the student next to whom I sat showed a response like this, “I can not solve this 
question, instead, I sleep”. When I offered collaboration, she said “really?”. We solved some questions 
together and he showed the results to his teacher immediately”. It has been observed that teachers do not 
generally use reinforcement techniques for students in such a situation but reinforcement and 
encouragement are very important for the students as exemplied below and for all students as well. It is 
not meaningful to withhold “well-done” from such students.  
In line with this, another interesting point is the teachers’ responses. Their responses have changed 
drastically according to the students’ achievement level and their attendance into private course. “As the 
teacher asked the question, she started to be interested in the students who answered the question. She 
was trying to explain some problematic points to them. Some students came and said to their teacher “We 
did not do this in the same way at the private course”. The teacher interrupted herself and tried to answer 
their question”. The teacher’s insensible attitude caused the unmotivated students to speak with their 
peers or to deal with another thing. When the teacher stopped talking, the noise increased in the 
classroom. When the noise increased, the teachers said “What happened? What is happening?”. Also, 
they warned the students or changed the turn-taking into the students who did not participate in class 
discussions, or they spoke up or they said: “stop talking, let’s zip the mouth!, You will be taken out of the 
class if you go on talking, let’s wait if you are not ready to listen”
Presentation 
The teachers generally stood in front of the class without establishing physical contact but they called 
their students by their names and kept the class under control. When there were inappropriate behaviours, 
they got angry with the students, shouted at them, insulted them verbally or punished them: “Do not make 
me stand up, I am ill, then, you will not be able to pass your class”,  “the teacher was teaching, instead, 
she was interfering the noisy students and insulting them”. The reason of these negative consequences 
may derive from the fact that the course is given in a traditional way, the question-answer technique is 
used and there is a lack of activity variety. In addition, although they were 5th level students, they went 
out and came in and they went to the dustbin to sharpen their pencils.  
Finalizing 
Except one teacher, other teachers did not give importance to transitions among activities, 
summarizing or other class preparation activities. The teachers generally interrupted their classes when 
the bell rang. As the students heard the bell ring, they forgot about what was happening in the class and 
went out by running. It was also seen that the teachers supported their students’ way of leaving the class: 
“The bell rang when the course was on-going. The students ignored their friend who was at the board, 
answering the question. The teacher did not warn them and she motivated other students to leave the 
class immediately by counting from ten to one. In general, although the teachers had been teaching these 
students for five years, they were unsuccessful in training them about the principles of leaving the class.  
Conclusion 
The theme of the education is human (Baúaran, 1991, Erden, 1998,  Fidan and Erden, 1996, Gürkan, 
Gözütok, Pektaú, Babado÷an, and Gürbüztürk, 1998, Türko÷lu, 2002, Varıú, 1998, Yi÷it, 1997) and each 
person is unique with his character, beliefs, values, cultural background and expectations. Therefore; 
although they exhibit common developmental characteristics (Özçelik 1992), their attitudes towards their 
courses and schools, their study habits and their listening skills differ from each other (Aydın, 1998, 
Baúar, 1997, Erden, 1998). These differences are also important in shaping the class environment because 
they influence teacher, students’ classroom behaviours and emotional skills related to school and their 
educational objectives (Baúar, 1997, Erden, 1998).  
Teacher and students come into the class eco-system from different levels of eco-systems. It is very 
important to know how these affect each other and how they interact mutually in terms of establishing 
class control and of increasing the efficacy of teaching activity because both teacher’s and students’ 
emotions, opinions and behaviours are under the effect of this eco-system. Students, teacher, classroom 
environment and characteristics of teaching-learning activity have been reported as influential factors on 
class eco-systems and behaviours (Aydın, 1998, Bacanlı, 2002, Baúar; 1997, Celep, 2002, Çelik, 2003, 
Kara, 2001, Lavigna and Donnellan, 2000, Özyürek, 2001).  
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As organizers, teachers with teaching and management activities are one of the most significant 
variables on the teaching and learning process. Therefore, it should not be forgotten that teachers 
accomplish their educational objectives by using these two activities simultaneously. Senemo÷lu (1991) 
points out that Turkish teacher training programmes put more emphasis on theoretical aspects than on 
school-based experience. Teaching practice, which enable students to integrate theory with practice, 
represented a much smaller element of the Turkish teacher training programme. Subject studies and 
professional studies were two largest sections of the course while how to teach these subjects and 
curriculum studies were given lower priority.  
It has been found out that the participant teachers of this research experienced but have lacked of 
management skills of teaching activity. In recent years, in an attempt to improve the quality of the 
education system, many projects and much research have been started in Turkey. In order to train 
teachers, the Higher Education Council in Turkey initiated project and studies in the designing and 
restructuring of teacher training programmes at Education faculties at the beginning of 1996. So it was 
thought that the old courses in the teacher training programme were not sufficient to train candidates to 
high level of competence. Old lessons, mainly based on theoretical knowledge of educational science, 
were not enough to give teachers practical knowledge, skills and perspectives which they need in the 
classroom. So observed inappropriate behaviours can be overcome by means of classroom management 
courses which can be started within the scope of life-long learning programmes or in-service teacher 
training programmes.  
   On the other hand, in the present study, the research method purely with only double-observations 
of the classroom activities to 8 teachers, in sixth state and two private schools 5th grade classrooms. This 
present study may give insights for teacher classroom managements skills and the need for organizing and 
managing instruction into the classroom. 
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